I ebadi

International Journal of Philosophy

Volume: 2 Special Issue: 1 Year: 2025
pp- S25-S33
Special Issue on Yalcin Kog¢

Cilt: 2 Ozel Say1: 1 Yil: 2025
ss. $25-S33
Yalcin Koc¢ Ozel Sayis1

Knowledge, Language, and the Formation of the Individual in Yal¢in Kog¢’s Thought:
A Critical Philosophy of Education

Yal¢in Ko¢’un Diisiincesinde Bilgi, Dil ve Bireyin Olusumu:
Elestirel Bir Egitim Felsefesi

Selcuk Polat

Doktora Ogrencisi, Akdeniz Universitesi/Edebiyat Fakiiltesi/Felsefe Boliimii, sepolat@yandex.com,
ORCID: 0000-0002-5107-2608

Article Information Makale Bilgisi
Article Type Makale Tiirii
Research Article Arastirma Makalesi
Date Received Gelis Tarihi
13.09.2025 13.09.2025

Date Accepted Kabul Tarihi
06.10.2025 06.10.2025

Date Published Yayin Tarihi

12 October 2025 12 Ekim 2025
Plagiarism Checks: Yes, Turnitin. Benzerlik Taramasi: Evet, Turnitin.
Ethical Statement Etik Bevan

It is declared that scientific and ethical principles have
been followed while carrying out and writing this study
and that all the sources used have been properly cited.
(Selguk Polat)

Conflicts of Interest: The author(s) has no conflict of
interest to declare.

Licensed under CC BY-NC 4.0 license.

Atf

Bu ¢aligmanin hazirlanma siirecinde bilimsel ve etik ilke-
lere uyuldugu ve yararlanilan tiim galigmalarin kaynak-
¢ada belirtildigi beyan olunur.

(Selguk Polat)

Cikar Catismasi: Cikar ¢atismasi beyan edilmemistir.

CC BY-NC 4.0 lisansi ile lisanslanmistir.

NC

Polat, Selcuk (2025). Knowledge, Language, and the Formation of the Individual in Yalcin
Koc¢’s Thought: A Critical Philosophy of Education. Mebadi International Journal of Philo-
sophy, 25 — 33. https://doi.org/10.5281 /zenodo.17332995
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Abstract

The philosophy of Prof. Dr. Yalcin Koc¢ presents a
framework for a critical philosophy of education
by proposing a unique theory (theoria) centered on
the “Anatolian Yeast” (Anadolu Mayasy) and the
“Heart/Soul” (Géntil), in opposition to the rational
and discursive constructs of Western civilization.
Ko¢’s fundamental aim is to instill wisdom concer-
ning existence, being, objects, the universe, soci-
ety, and humankind in minds, philosophy in in-
tellects, and “Kelam” (Islamic scholastic theology)
in hearts and souls. The foundation of our exis-
tence in the Anatolian geography is the “Anatolian
Yeast.” This “yeast” is under the threat of extinc-
tion. The way to overcome this danger is through
knowing this yeast. Ko¢’s system is built upon li-
berating the source of knowledge and the const-
ruction of individual identity from the rational and
institutional limitations imposed by the West. Wit-
hin this scope, the article scrutinizes Ko¢’s basic
ontological, epistemological, and pedagogical
principles, thereby presenting his views on the
philosophy of education. The article addresses the
individual’s existential state (being in a state of
transcendence and fallenness) and examines “Ke-
lam” as the source of knowledge and the role of
language in establishing the object. Ultimately, it
is argued that the ultimate goal of education is to
elevate the fallen human being to the state of a
moral person.

Keywords: Yalcin Kocg, Philosophy of Education,
Anatolian Yeast, Heart, Soul, Individual Person.

Oz

Yalcin Koc'un felsefesi, Bati medeniyetinin ras-
yonel ve sdylemsel kurgularina karsi, “Anadolu
Mayas1” ve “Goénul” merkezli 6zglin bir nazariyat
(theoria) onererek, elestirel bir egitim felsefesi
cercevesi sunar. Koc’'un temel gayesi, mevcuda,
varliga, esyaya, kainata, topluma ve insana dair
hikmeti; zihinlere, felsefeyi akillara, Kelami ise
kalp ve gontllere yerlestirmektir. Koc¢’a gore
Anadolu cografyasindaki varligimizin dayanagi,
“Anadolu mayasidir’. Bu “maya” yok olma teh-
likesindedir. Bu tehlikeden kurtulmanin yolu,
mayay1 bilmekten ge¢cmektedir. Ko¢’un sistemi,
bilginin kaynagini ve bireyin kimlik insasini,
Batinin dayattig: rasyonel ve kurumsal sinirla-
malardan kurtarma tlizerine kurulmustur. Bu
kapsamda, makale, Koc'un temel ontolojik,
epistemolojik ve pedagojik ilkelerini irdeleyerek,
onun egitime felsefesine dair diistincelerini or-
taya koymaktadir. Makalede, bireyin varolussal
durumu (askin ve diisktin olma halleri) ele ali-
narak, bilginin kaynagi olarak Kelam ve dilin
nesne tesisindeki rolti incelenmistir. Sonucta,
egitimin nihai hedefinin dtisktin beseri, ahlakl
insan vasfina ulastirmak oldugu savunulmak-
tadur.

Anahtar Kelimeler: Yalcin Kog¢, Egitim
Felsefesi, Anadolu Mayasi, Kelam, Gontl, Ferdi
Birey.
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Introduction: Nazariyat, the Leaven of Anatolia, and the Axis of Education

Against the rational identity of Western civilization, Yalcin Kog¢ proposes
an original nazariyat (the-oria) centered around the Leaven of Anatolia, offering
a new and critical philosophical ground for education. Ko¢’s fundamental aim
is, in fact, the remembrance of what is already known—the refreshment of hu-
man “memory.” In this sense, his purpose is to place wisdom about the human
being into minds, philosophy into intellects, and the Word (Kelam) into hearts
and souls. He sees the path toward this in Anatolia—within the Leaven of Ana-
tolia.

The Leaven of Anatolia is the foundation of our existence in the Anatolian
geography, and it has been under the threat of extinction for the last three cen-
turies. The only way to escape this danger is to know this leaven (Kog, 2007:
13-14). The name of the system he established for this purpose is Nazariyat.
Nazariyat means “contemplation” or “beholding,” and at its core lies the act of a
human being seeing and contemplating their own original identity.

In this regard, Kog¢’s system is built upon liberating the source of
knowledge and the construction of individual identity from the rational and in-
stitutional constraints imposed by the West. Accordingly, this article examines
Koc¢’s basic ontological, epistemological, and pedagogical principles and reveals
his views on human nature and education.

1. Ontological Ground: Transcendence, Descent, and the Leaven of Anato-
lia

Kog¢’s conception of the human and their fundamental development is
based on the states of being transcendent and descendent, which define the
existential condition of the individual. He describes the individual who has just
come into the world as transcendent. Certain faculties associated with psukhé—
such as language, imagination, and cognition—descend and constrict through
various stages after birth.

According to Kog, this descent and constriction stem from the narrowing
of cognitive faculties during the process of language acquisition. The essence of
the descendent state is “the separation of a scene into an ‘inside’ and an ‘out-

)

side.” Only by passing again from descent to transcendence—that is, by attain-
ing the unity called being (viicud)—can one acquire morality and overcome de-

scent. For, according to Koc, the descendent has no morality—only interest.

The act of transcending involves tearing the “veil,” setting aside the rule
of rational faculty, and ascending through seeing and transforming. What is
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essential for transcendence is the heart (gonul). Ko¢ believes that Plato’s teach-
ing is deficient because it could not link transcendence to the heart (Kog, 2007:
30). When the veil is lifted, the individual person (ferdi birey) who can completely
“behold” the scene becomes a moral, transcendent being capable of transform-
ing others into individual persons as well.

According to Koc, morality is “the human being’s loyalty to oneself,” and
the descendent has none. The Turkish idiom “i¢i dis1 bir” (“whose inside and
outside are one”) corresponds to this notion. A person whose inside, outside,
and all aspects have become “one” is an educated and fermented individual.

The leaven is not a physical substance but the transference of a timeless,
spaceless, and dimensionless truth—a Kelamic essence—into the human being.
In this sense, education is a process that begins internally.

The English word education comes from the French éduquer and the
Latin educare, meaning “to nourish from within”; care relates to transformation,
cultivation, and restoration. The Latin educere means “to draw out again.” Al-
together, education means to transform from within and bring forth what is
latent.

From this perspective, one may ask: What is it that is to be brought forth?
Who brings it forth? Is it the individual, society, or the laws? Are there external
conditions for internal transformation? Does being an individual person mean
isolation from society?

1. 1. The Critical Distinction Between Leaven and Culture

Education must recognize the ground upon which the individual devel-
ops. Ko¢ argues that this ground is not culture but leaven. He emphasizes that
maya (leaven) cannot be equated with “culture” and that “culture cannot cover
the leaven” (Kog, 2007: 69).

Culture, being of Latin origin, is based on external conditions; it is a “set
of visual (empirical) and external circumstances” (Kog¢, 2007: 14). Culture is
subject to synthesis and transmission, whereas maya is the origin, the essence,
and the core. The essential quality of maya is transformation through tran-
scendence. It is not a function of rational faculty but of the heart, and it cannot
be expressed in words. Maya is the Word (Kelam) within knowledge.

The essence of the Leaven of Anatolia is the unity and brotherhood of all
existence (Kog¢, 2007: 103). It is what ferments the heart of the individual per-
son. Fermentation, or transformative transcendence, has long been known as
an educational method. Its being forgotten does not mean it no longer exists in
society or educational institutions.
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This transcendence is embedded in the being of the Anatolian people,
who have connected to the Word through the Turkish language. It cannot be
explained by institutions, doctrines, or “theories.” It manifests as a momentary
revelation that ferments the individual and vanishes instantly after being expe-
rienced.

As the poet Neyzen once said:

“Read the epic of sorrow from yourself,

Do not repeat what you’ve heard from Majnun;

If you have seen your own Layla of love, then speak—
Do not form parables and recount tales.”

This expresses that words and narratives serve only as formations—
means of institutionalization and schooling. The essence lies in what is experi-
enced within the human being, in the unsymbolized acts of man, a truth Koc¢
repeatedly emphasizes in his works.

1. 2. Critique of Institutional Structures

Koc defines Anatolia as a geography transformed by the Turks—liberated
from being the land of the Greeks, Romans, Byzantines, and the Church (Koc,
2007: 16-17). The term Greek-Latin Church land is new and not an “ideological
separation.”

The Church, as the representative of this land, prevents the individual
from turning toward their own essence and destroys the possibility of deepening
within oneself, thereby transforming the person into a mass-individual (Kog,
2007: 17).

Since the Church grounds its existence on the concealment of primordial
unity, it is the mortal enemy of the Leaven of Anatolia (Kog, 2007: 17). In West-
ern culture, the Church itself has constructed and substituted the divine. Thus,
leaving the Church has been equated with leaving religion.

Considering that church (ecclesia) and school (école) share the same et-
ymological root, it is unsurprising that these two Western institutions have to-
gether produced a mass society. This formation extends its influence over all
human expressions—from language and culture to education.

2. Epistemological Framework: Language, Word (Kelam), and the Act of Un-
derstanding

To understand the nature of knowledge, Koc critiques the traditional phil-
osophical position of language and distinguishes between Kelam and Speech

S 29 I \ebadi (2025) Yalgn Kog Ozel Sayist



Knowledge, Language, and the Formation of the Individual
Yalcin Kog¢’s Thought: A Critical Philosophy of Education

(s6z). Kelam takes shape in the heart, while speech takes shape in the tongue.
Speech remains at the level of propositions, whereas Kelam manifests in count-
less ways.

Language is based on the physics of sound and word, whereas Kelam
traverses the metaphysics of names and pronouns. Can the emission of breath
from our lungs, striking the vocal cords and passing through the tongue and
teeth to form a mental shell, be called word or letter? Or are these merely in-
struments?

According to Kog, language is “an organon of formation and transmis-
sion” (Dil Arkitektonigi, Kog, 2008: 43) and can carry meaning only to the extent
of its capacity. It arises from the combined operation of psukheé’s faculties: im-
agination (muhayyile), cognition (idrak), and memory (hafiza).

Although language is a unique “craftsman” in establishing objects, it is
also an unparalleled “counterfeiter” (kalpzen). The faculty of thought treats
every “object” in language the same way under reasoning, and therefore the
distinction between real object and counterfeit object cannot be discerned
through reasoning (Kog¢, 2007: 170). The term kalip (form/mold) comes from
this notion of counterfeit.

In this sense, reconsidering external educational molds together with in-
ner elements becomes meaningful. The function of language in education is di-
rectly proportional to the nature of language itself: What kind of language does
the system—or the educator—use? Commanding? Frightening? Repetitive? Be-
littling? Embracing? Instructive? Narrative?

Ko¢’s nazariyat finds its closest linguistic reflection in the wit of Nasred-
din Hoca, the great philosopher of Anatolian Turkish thought. Likewise, the
“shadow and image” metaphors in Karagéz embody a remarkable nazari
method. Nasreddin Hoca’s riding the donkey backward reflects deductive rea-
soning; the tale of cutting the branch he sits on represents the experimental
testing of the constants of thought—showing that even long-held principles can
be re-evaluated.

2. 1. The Opposition of Word (S6z) and Kelam

Kog illuminates the limitation of rational discourse (s6z) in the pursuit of
truth by contrasting it with Kelam, which is bound to a divine source. S6z be-
longs to the tongue, to the realm of speech; it is a linguistic object. Kelam, how-
ever, belongs to the heart.

Yet Kelam in theological sciences is not the same as linguistic speech.
The idea of Kelam in theology concerns information confined to language and
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thought; it is essentially unrelated to the Kelam that descends into the heart.
In this sense, Kelam is the revelation that manifests in each heart.

Thus, education becomes “the unveiling of what is preserved within the
person,” or “transformation from within.” It is a matter of the heart.

Our “original identity” in Anatolia is bound to the Kelam that “came from
Turkestan and took the heart as its dwelling.” This Kelam unfolded in the heart
through Turkish words and has been preserved in Turkish. This unfolding is
neither commentary, nor interpretation, nor translation.

When speech is explained only by speech, education turns into commen-
tary, reducing thought to a single channel and pushing the student into passiv-
ity. Nazariyat, as Dénmez emphasizes, requires both discovery (kesif) and con-
struction (insa).

Discovery answers what the Leaven of Anatolia is, and construction an-
swers how it is. The two are inseparable (Dé6nmez, 2015: 24; 2023: 231).

2. 2. Learning and Understanding: The Formation of a New Object

The goal of education is not passive reception but the individual’s con-
struction of their own cognition. Reading is the act of forming a “linguistic ob-
ject” upon a written surface through memory, imagination, and thought. Un-
derstanding is the opening up of this object’s dimension of comprehension—
transforming it into a new object. Therefore, “those who cannot form speech
cannot understand.”

3. Morality, the Individual, and the Source of Freedom

The ultimate outcome of education is the emergence of a moral and free
individual. Ko¢’s conception of morality is ontological. For him, to be human
and to be moral are equivalent (Yal¢cin, 2024: 47).

The descendent is merely beser (a mortal) and thus amoral; the trans-
cendent is insan (truly human) and therefore moral (Yal¢cin, 2024: 45). Morality,
by origin, is the totality of temperament and innate disposition within the indi-
vidual.

A person can attain morality only by perceiving and sensing themselves—
by becoming a friend to themselves. Friendship with oneself is the essence of
morality; it means “not deceiving oneself.” Such knowledge should be taught
from primary school onward.

This definition offers a sense of morality unheard of in normative or uni-
versal ethics. Even Kant’s categorical imperative—"Act in such a way that you
treat humanity, whether in your own person or in another, always as an end
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and never merely as a means”—falls short of this inner friendship. Acting mor-
ally means acting in fidelity to one’s own essence, encompassing freedom and
authentic action with simplicity and clarity.

3. 2. The Heart and the Free Identity

In the Leaven of Anatolia, the foundation of freedom for the moral being—
the individual person—is the heart. The individual becomes free by knowing
their heart, and this begins by knowing the Kelam. Without knowing the Kelam
that came from Turkestan, one cannot know oneself.

In contrast, in the Greek-Latin—-Church land, the heart is subjected to
prohibition and closure. The thinkers of that land reduce essence to speech—
they establish discourse, but they do not know. The individual, turned into a
pedagogical object, becomes a mere repeater of words.

3. 3. Pedagogical Method: Consciousness, Contemplation, and Nazariyat

Ko¢’s approach to education follows a method that does not settle for
mere knowledge (malumat), but aims at transformation through contemplation
(seyr) and consciousness (suur).

In the broad sense, Theologia refers to “thought concerning Nazariyat.”
Nazariyat is an act made possible by the existence of the beholder

According to Kocg, the fundamental motive behind humanity’s engage-
ment with philosophy is the desire to become wise through perfect knowledge
and to reach truth (Dénmez, 2022: 83-85). Humanity wants “to behold as God
beholds,” because such beholding is holistic, comprehensive, complete, and per-
fect—descending from the whole to the part (Dénmez, 2022: 77).

However, Ko¢ notes that, in terms of Nazariyat, we cannot perceive the
“infinite line” as a substance, for within substance there is neither greater nor
lesser—it has transcended all measure and ratio. Likewise, contemplation is an
irrational and immeasurable state. It allows the person to attain self-awareness,
opening and closing like a rhythm.

Although these may sound abstract, Ko¢ discusses them in detail in The
Principles of Theoretical Music (Nazari Musiki’nin Esaslari). Music, often seen
as an intermediate form, is in fact the “motor of livelihood” in the human being.
In the close relationship between consciousness and education, music plays an
active role in self-perception.

Accordingly, the alphabet of education must begin with the dialectic of
concepts and metaphysics; otherwise, we remain trapped in a vicious circle be-
tween reality and truth, between sensation and perception.

I—q)jcbadi (2025) Yalgin Ko¢ Ozel Sayist S 32



Selcuk Polat

Conclusion

Ko¢’s philosophy centers on the individual’s discovery of their essence
and the construction of an identity bound to the Kelam, standing against the
rationality and institutional domination of Western civilization.

To achieve this, the individual must first set aside the authority of ra-
tional faculty and attain true freedom and wisdom through transcendence by
transformation via the heart. The original identity of Anatolia is the Kelam that
came from Turkestan. Education should focus on the unfolding of this Kelam
in the heart through Turkish speech—thus seeking the origins of concepts.

Learning is not the passive transmission of words but the act of grasping
linguistic objects and forming new ones.

Churches, laws, and their institutional extensions pose the danger of
substituting the divine and turning the individual into a mass-individual. Edu-
cation must ensure the individual’s liberation from this captivity. Schools, in
this regard, tend toward uniformity and massification.

The ultimate aim of education is to elevate the descendent mortal to the
level of the moral human. Thus, the Turkish educational and familial structure
is in need of a “refreshment of memory.”
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Yalcin Koc¢’un Duistincesinde Bilgi, Dil ve Bireyin Olusumu:
Elestirel Bir Egitim Felsefesi

Abstract

The philosophy of Prof. Dr. Yalcin Koc¢ presents a
framework for a critical philosophy of education
by proposing a unique theory (theoria) centered on
the “Anatolian Yeast” (Anadolu Mayasy) and the
“Heart/Soul” (Géntil), in opposition to the rational
and discursive constructs of Western civilization.
Ko¢’s fundamental aim is to instill wisdom concer-
ning existence, being, objects, the universe, soci-
ety, and humankind in minds, philosophy in in-
tellects, and “Kelam” (Islamic scholastic theology)
in hearts and souls. The foundation of our exis-
tence in the Anatolian geography is the “Anatolian
Yeast.” This “yeast” is under the threat of extinc-
tion. The way to overcome this danger is through
knowing this yeast. Ko¢’s system is built upon li-
berating the source of knowledge and the const-
ruction of individual identity from the rational and
institutional limitations imposed by the West. Wit-
hin this scope, the article scrutinizes Ko¢’s basic
ontological, epistemological, and pedagogical
principles, thereby presenting his views on the
philosophy of education. The article addresses the
individual’s existential state (being in a state of
transcendence and fallenness) and examines “Ke-
lam” as the source of knowledge and the role of
language in establishing the object. Ultimately, it
is argued that the ultimate goal of education is to
elevate the fallen human being to the state of a
moral person.

Keywords: Yalcin Kocg, Philosophy of Education,
Anatolian Yeast, Heart, Soul, Individual Person.

Oz

Yalcin Koc'un felsefesi, Bat1 medeniyetinin ras-
yonel ve sdylemsel kurgularina karsi, “Anadolu
Mayas1” ve “Goénul” merkezli 6zglin bir nazariyat
(theoria) onererek, elestirel bir egitim felsefesi
cercevesi sunar. Koc’un temel gayesi, mevcuda,
varliga, esyaya, kainata, topluma ve insana dair
hikmeti; zihinlere, felsefeyi akillara, Kelami ise
kalp ve gontllere yerlestirmektir. Koc¢’a gore
Anadolu cografyasindaki varligimizin dayanagi,
“Anadolu mayasidir’. Bu “maya” yok olma teh-
likesindedir. Bu tehlikeden kurtulmanin yolu,
mayay1 bilmekten ge¢cmektedir. Ko¢’un sistemi,
bilginin kaynagini ve bireyin kimlik insasini,
Batinin dayattig: rasyonel ve kurumsal sinirla-
malardan kurtarma tlizerine kurulmustur. Bu
kapsamda, makale, Koc'un temel ontolojik,
epistemolojik ve pedagojik ilkelerini irdeleyerek,
onun egitime felsefesine dair diistincelerini or-
taya koymaktadir. Makalede, bireyin varolussal
durumu (askin ve diisktin olma halleri) ele ali-
narak, bilginin kaynagi olarak Kelam ve dilin
nesne tesisindeki rolti incelenmistir. Sonucta,
egitimin nihai hedefinin dtisktin beseri, ahlakl
insan vasfina ulastirmak oldugu savunulmak-
tadur.

Anahtar Kelimeler: Yalcin Kog¢, Egitim
Felsefesi, Anadolu Mayasi, Kelam, Gontl, Ferdi
Birey.
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Giris: Nazariyat, Anadolu Mayasi1 ve Egitimin Ekseni

Bati1 medeniyetinin rasyonel kimligine karsi Kog¢, “Anadolu Mayas1” ile
merkezli 6zgiin bir nazariyat (the-oria) dnererek, yeni ve elestirel bir egitim fel-
sefesi zemini sunmaktadir. Ko¢’'un temel gayesi aslinda bilinenin hatirlanmasi
ve insanin bir “hafiza” tazelemesidir. Bu manada insana dair hikmeti, zihinlere,
felsefeyi akillara, “Kelam1” ise kalp ve goéntllere yerlestirmektir. Bununda yo-
lunu Anadolu’da gérmustir; Anadolu Mayasi’nda. Anadolu Mayas1 Anadolu
cografyasindaki varligimizin dayanagidir ve son Ui¢ yuz yildir yok olma tehlikesi
altindadir. Bu tehlikeden kurtulmanin yolu, bu mayay: bilmekten gecmektedir
(Kog,2007:13-14). Bunun ici kurmus oldugu sistemin adi, ‘Nazariyat’tir. Naza-
riyat seyir demektir ve ilkin bu seyirde insanin kendi asli kimligini gérmesi ve
seyretmesi yatmaktadir.

Bu minvalde Koc¢’un sistemi, bilginin kaynagini ve bireyin kimlik insasini,
Bati'nin dayattig rasyonel ve kurumsal sinirlamalardan kurtarma tizerine ku-
rulmustur. Bu kapsamda, makale, Ko¢c'un temel ontolojik, epistemolojik ve pe-
dagojik ilkelerini irdeleyerek, onun insana ve egitime dair diistincelerini ortaya
koymaktadir.

1. Ontolojik Zemin: Askinlik, Diiskiinliik ve Anadolu Mayas1

Koc’un “insan” ve onun “temel” gelisimi; bireyin varolussal durumunu
tanimlayan askin (transcendent) ve diisktin (descendent) olma halleri tizerine
insa edilmistir. Ko¢, dlinyaya hentiz gelen bireyi “askin” (transcendent) olarak
tanimlar. Psukhe’ye bagl bazi 6zellikler dil, hayal glict, idrak gibi yetiler diin-
yaya geldikten sonra belirli safthalardan gecerek duser ve daralmaktadir. Bu
diisme ve daralma, Ko¢c'un aktardigina gore, dil 6grenme stirecinde bilissel ye-
tilerin daralmasindan kaynaklanir. Duiskinliigiin esasi, “bir sahne’nin, 'i¢' ve
'dis' olmak Uzere ayrismasidir’. Yeniden diiskiinden askina gecerek yani “birlik”
denilen viicudu kazanarak bir ahlaka sahip olabilecek ve asabilecektir. Ctinku
Koc¢’a gore “duskiin” tin ahlak: yoktur; ¢cikar: vardir.

Asma faaliyeti (transandans), bireyin “perdeyi” yirtarak” rasyonel yetinin
hukmunt bir kenara birakmasi ve gorerek ve dontiserek asmasidir. Asma icin
esas olan “gonul”’dur. Kog, Eflatun'un 6gretisinin, asmay1 “géntil”’e baglayama-
mi1s olmas1 sebebiyle eksik oldugunu dustntr (Kog¢, 2007:30). Perde acilinca
sahneyi tamamen “seyir” edebilecek olan ferdi birey, askin, ahlak sahibi ve
baska kisileri de “ferdi bireye” donustlirebilecek sahis olacaktir. Keza Ko¢’a gore
ahlak “insanin kendine sadakatidir” ve ona gére diisktintin ahlak: yoktur. Gin-
ltik dilde sik sik duyariz “ici dis1 bir” deyimi bu tanimlamaya benzemektedir. ici
dis1 ve btitin cihetleri “bir” olabilen kisi artik egitilmis ve mayalanmais bir ferttir.
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Maya, fiziksel bir nesne olmayip “zamansiz, mekansiz, uzamsiz” bir hakikatin,
Kelami bir 6ztiin insana gecisidir. Bu manada egitim i¢’te tesis edilmeye baslayan
bir strectir.

Ingilizce education kelimesinin asli Fransizcadan gelmekte ve educare
olarak gecmektedir. Koken bilimsel olarak bakildiginda edu- icten beslemek;
care; donltisim, bakim, terbiye, tedavi demektir. Latince educere ise yeniden
aciga cikarmak anlamindadir. Yani toplamda egitim; icten déntismek ve var
olan1 aciga cikarmak demektir. Bu cihetten hareket edildiginde, aciga cikarila-
cak olan nedir? Aciga cikaracak olan kimdir? Bireyin kendisi mi- toplum mu-
yasalar m1? Icten déniisiimiin dissal sartlar:1 var midir? Ferdi birey olmak top-
lumdan izole olmak midir? Sorular: akla gelmektedir.

1. 1. Maya ve Kiiltiiriin Kritik Ayrimi

Egitim, bireyin hangi toplumsal zeminde kazanacagini anlamalidir. Kog,
bu zeminin kiiltiir degil, maya oldugunu savunur. “Maya”nin, “kulttr” sézctigt
ile karsilanamayacagini ve “ktlltirtin, mayay: 6rtemeyecegini belirtir (Kog¢,2007:
69) Kultur, Latince kokenli olup, dissal kosullar manzumesine dayanair; “goérsel
(empirik) esash 'dis'sal' kosullar manzumesi’dir (Kog¢,2007:14) Kultuir, senteze
ugrar ve aktarilir. Oysa Maya, asil, esas ve 6zdir. Maya icin esas olan dénUs-
mek, donuserek asmaktir. Maya, “rasyonel yetinin” isi degildir; “génul” isidir ve
soze gelmez. Maya, “ilimdeki kelamdir”. Anadolu Mayasinin esasi, cimle varli-
gin birligi ve kardesligidir (Ko¢,2007: 103). Anadolu Mayasi, “ferdi birey”’in
“gdnli”’nli mayalayandir. Mayalanma yani dénliserek asma, egitimde eskiden
beri bilinen bir metottur. Unutulmus olmasi hala toplumda ve egitim kurum-
larda var olmadig1 anlamina gelmez. Anadolu’da yasayan Turkce ile kelama bag
kurmus olan halkin benligine yedilmis olan bu “askinlik” kurumlarla, kuram-
larla ve “teorilerle” aciklanmaktan uzaktadir. O bir “an” olup ortaya “tezahtir”
cihetinde cikarak bireyi “mayalama” 6zelligine sahiptir, anlik bir acilis kapanisla
“yasanir” ve biter. S6zim ona Neyzen’in bir anda séylemis oldugu; //Hicran
destanini kendinden oku, Mecnun'dan duyup da rivayet etme, Askin Leyla'sini
gordunse sdyle, S6z temsili bulup hikayet etme” gibi, s6z ve hikayatin yalnizca
bir “formasyon ve kurumsallagsma, ekollesme sagladig1” gercegi sik sik karsimiza
cikmaktadir. Asil olanin insanin kendinde ve suret vermedigi “insan fiillerin”
yasananlarin oldugu hakikati Kog¢ ve eserlerinde sik sik vurgulanmaktadir.

1. 2. Kurumsal Yapilarin Elestirisi

Koc¢c Anadolu’yu, Turkler tarafindan mayalanmis, Greklerin, Roma'nin,
Bizans'in ve de Kilise'nin tilkesi olmaktan cikaran bir cografya olarak tanimlar
(Kog, 2007: 16-17). Grek-Latin Kilise diyar1 yeni bir kavramdir ve “ideolojik bir
ayristirma” degildir. Bu diyarin temsilcisi olan “Kilise”, “birey”’in bizzat “kendi
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esasi’”’na yonelmesini engeller ve “bireyin bizzat kendisinde derinlesme
imkani1’n1 ortadan kaldirarak onu bir “yiginsal birey’e dénutstirir (Kog,2007:
17). Kilise, kendi varolus esasini, “asli birligin” “é6rtiilmesi’ne dayandirmasi se-
bebiyle Anadolu mayasinin “can diismani”dir (Kog¢,2007: 17). Bat1 kaltirtine
baktigimizda kilisenin “ilahi olan1”, bizzat “kendisi” insa ve ikame etmis oldu-
gunu gorebiliriz. Bu manada kiliseden ¢ikmak “dinden ¢ikmakla” es tutulmak-
tadir. Kilise (ecclesia) ile okul (ecole) kelimelerinin ayni kékenden geldigini du-
stindigimuzde, batili manada bu iki yapinin “yiginsal bir toplum” olusturmasi
normaldir. Bu “formasyon” dilden, kiltiire, egitime kadar blitlin insani basari

ve imkanlara yansitilmaktadir.
2. Epistemolojik Cerceve: Dil, Kelam ve Anlama Eylemi

Kog, bilginin mahiyetini anlamak icin dilin geleneksel felsefedeki konu-
munu elestirir ve Kelam ile S6z arasinda ayrim yapar. Kelam génulde, s6z dilde
tesekktlil etmektedir. S6z 6nermeler esasinda kalirken, Kelamin sayisiz géri-
numu bulunmaktadir. Dil ses ve soz fizigine dayanirken, Kelam; isim ve zamir
“metafizigini” dolasmaktadir. Akcigerlerimizden, nefes cikisinin, “vokal kord-
lara-ses tellerine” carparak dile ve dise degdirilerek, dtistinsel bir kilifa girmesi
“s6z” ya da harf olabilir mi? Ya da bunlar sadece vasita midir?

Dil, Koc¢’a gore “bir teskil (kurma) ve nakil (aktarma) organonu” dur [Kog,
Dil Arkitektonigi (Kog¢, 2008:43). Dolayisiyla takati kadar anlam tasiyabilir. Dil,
psukhe'nin muhayyile, idrak ve hafiza kuvvetlerinin ortak icraati neticesinde
meydana gelir. Muhayyile, temsil olusturma; idrak, temsilleri yakalama (kav-
rama); hafiza ise temsili muhafaza etme kuvvetidir (Kog, 2008:68).

A+

Dil, nesne tesis etmede essiz bir “sanatkar” olmakla birlikte, ayni za-
manda cihanda benzeri bulunmayan bir “kalbzen”dir, yani “kalpazan”dir “Du-
stiinme yetisi”, “dil’deki her “nesne”yi, “ayn1” sekilde “muhakeme”ye tabi tutar;
dolayisiyla “gercek nesne” ve “kalp nesne” ayrimi, muhakeme faaliyeti itibariyle
teshis edilemez (Kog, 2007:170) Kalp nesne demek i¢siz ve dayanaksiz demektir.
Kalip, kelimesi de buradan turemektir. Simdi egitimle ilgisinde kalip olan digsal
egitim faktorlerinin, icsel unsurlarla birlikte bir daha distntlmesi anlamli ola-

caktir.

Bir de dilin egitimdeki fonksiyonu da “dilin mahiyeti” ile dogrudan oran-
tilidir. Egitim sistemi ya da egitimci nasil bir dil kullanmaktadir. Emredici mi?
Korkutucu mu? Yineleyici mi? Kuctimseyici mi? Kusatici mi? Ogretici mi?
Hikaye edici mi?

Bu bakimdan nazariyata en yakin dilin yine Anadolu Turk Diistincesinin
buytk filozofu Nasreddin Hoca oldugunu soéyleyebiliriz. Yine Karagéz’'deki “gdlge
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ve suret” istiareleri kayda deger bir nazari yontem bilgisi icermektedir. Nasred-
din Hoca’nin esege ters binmesi; timdengelimsel metodu, bindigi dali kesmesi
hikayesi de “diistincenin sabitelerinin” yanlislanip yanlislanamayacaginin tec-
rube edilerek, yillarca tistline binip “imal-i fikir” ettigi ilkelerin yeniden deger-
lendirilebileceginin bir kosulu olabilir.

2. 1. Soz ve Kelam Karsitlig:

Kog, hakikatin bilme yolunda rasyonel sdylemin (s6z) kisitliligini, ilahi
kaynaga bagli Kelam'la karsilastirarak acar. S6z “yer” itibariyle dile mahsustur.
Soz, dildeki nesnedir. Kelam ise “géntil’e mahsustur. Fakat ilahiyat ilimlerin-
deki kelam, dildeki s6z degildir. Kelam’in fikri, sadece s6z ve dlistinceye mahsus
malumattir ve bu malumatin goéntule inen Kelam ile “esasen alakasi bulunmaz”.
Bu anlamda Kelam her bir fertte gonulde tezahtir eden acilistir. Egitimin “kisi-
nin kendindeki mahfuzu agmas1” veya “icten dontstiirme” anlami buradadir;
Gonul'de.

Anadolu'daki “asli kimligimiz”, “Turkistan'dan 'gelen' ve Génul'il 'mahal’
tutan' kelama baglidir. Bu Kelam, “géntil’de Turkge s6z ile acilmistir ve “TUrk-
ce'de muhafaza edilmistir” Bu acilis ne tefsir ne meal ne de terciimedir. S6zin
soz ile aciklanmaya calisilmasi, tartisilip, anlamlandirilmas: tefsirdir. Egitimde
bu yorumculuk veya s6zlin soézle acilmasi, diistinceyi tek kanala indirip hoca-
talebe iliskisinde talebeyi geri plana itmektedir. Bu her egitimin icsel veya de-
neyimsel bir anlami olmasi1 demek degildir. Fakat 6zellikle Dénmez’in dile getir-
digi gibi nazariyat bir kesfi ve insay1 gerektirmektedir. Nazariyat’tan aldigimiz
sabite ve degiskenlerle ve yeniden hatirlanan dil ve diistince sisteminde mede-
niyetimizde felsefece yeni kesifler aramak ve bu baglamda Prof. Dr. Stleyman
Doénmez’in kesfi-insa’ yontemi ve “Varolanin kesfedilmesi, kesfedilenin de dtiz-
gln bir okumayla insaya tabii tutulmasidir. Burada kesfin ve insanin ic ice ol-
mas1 kacinilmazdir” (Dénmez, 2015: 24) Kesif, Anadolu Mayasi’nin ne
olduguna, insa yontemi ise “nicinine” cevap verecektir. Kesfi insa gelene-ek bir
nazari bakis teorigi olmakla birlikte, Dénmez’in ifadeleri ile “nazariyatta seyredi-
lenin ya da fikriyatta ya da fikriyatla katledilmemesini” (Dénmez, 2023: 231)
gerektirmektedir.

2. 2. Ogrenme ve Anlama: Yeni Nesne Tesisi

Egitimde amag, pasif alicilik degil, bireyin kendi idrakini kurmasidir.
“Okumak”, “hafiza, muhayyile ve diisinme yetileri” vasitasiyla, bir tab (ayniy1
tekrar eden yazili zemin) tizerinden “dilde nesne” olusturmaktir. “Anlamak” ise,
bu tesis edilen nesnenin kavranilis cihetini agmaktir; yani, dildeki nesneyi evirip

cevirerek “yeni nesne tesisine gitmektir. Bu nedenle, “soz tesis edemeyen”, “an-
layamaz”.
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3. Ahlak, Birey ve Ozgiirliigiin Kaynag:

Egitimin nihai c¢iktisi, ahlakli ve 6zglr bir bireyin ortaya cikmasidir.
Koc’un ahlak anlayisi, ontolojik temellere dayanir. Koc'a gére insan olmak ile
ahlakli olmak ayni manada kullanilmaktadir (Yal¢in, 2024: 47). Duskin beser-
dir ve dolayisiyla ahlaki yoktur; askin ise insandir ve dolayisiyla ahlaklidir (Yal-
cin, 2024:45). Ahlak, kéken bakimindan bireyde var olan miza¢ ve yaratilisin
buittintidiir. Insan, ahlaki ancak kendini duyup idrak ederse kazanabilir. Bu,
bireyin kendiyle dost olmasidir. Kendine dostluk ahlakin 6zt olup, kendine “ka-
zik atmamaktir”. Bu bilginin daha ilkokul siralarinda verilmesi gerekmektedir.
Bu tanim bugtin normatif ahlakin ya da evrensel ahlak tanimlarinin duyamadig:
bir duyustur. Kant’in “her defasinda kendine ve karsindakine yalnizca arag ola-
rak degil amac olacak bakabilecek sekilde eylemde bulun” seklinde motto haline
gelen “pratik buyrugu” dahi kendine dost olmanin sinirindan uzaktadir. Bu se-
kilde eylemde bulunmak; kendi 6ztine sadakat esasinda eylemek, 6zgurlik ve
O0zgur eylem gibi tanimlarinda yeniden anlamini kusatabilecek sadelikte ve acik-
liktadar.

3. 2. Goniil ve Ozgiir Kimlik

Anadolu mayasinda ahlak sahibine yani “ferdi bireye ait 6zgurluik™in
esasl1 “gdnul”’dur. Birey, gonliinti bilerek 6zgir olur Génliind bilmesi ise Kelam'1
bilmekle baslamaktadir. Anadolu mayast, yani Ttirkistan'dan gelen kelam bilin-
meden, kisi kendini bilemez. Bunlardan metin icerisinde sikca s6z etmistik.
Grek-Latin-Kilise diyarinda ise “gonul”, esas: “kapalilik” olan bir yasaga tabi
kilinmistir. Bu diyarin mutefekkirleri, 6zt s6ze indirgerler; yani “séylem tesis
ederler” ancak bilmezler. Pedagojik nesne haline gelen birey artik sadece s6z
sOyleyen ve birtakim soézleri ezberleyendir.

3. 3. Pedagojik Yontem: Suur, Seyir ve Nazariyat

Koc'un egitim yaklasimi ise, sadece bilmekle (malumat) yetinmeyen, ayni
zamanda seyr ve suur ile dontistmu hedefleyen bir yontem izler. Theologia
(lahiyat), genis manada ifade edilirse “nazariyata dair fikriyat’tir’. Nazariyat,
seyredenin varligiyla mimkin olan bir eylemlilik halidir. Ko¢'a gore, insanin
felsefeye olan ilgisinin arkasinda yatan temel saik, mtikemmel bir bilgi ile bilge
olma arzusu, hakikate erisme istegi ve cabasidir (Dénmez, 2022,83-85). Insan,
“Tanr1 gibi seyretmek” istemektedir; ctinki bu, seyrin btuitiincil, kusatici, tam,
eksiksiz; yani mikemmel ve yukardan asagiya, btitinden parcaya dogru olma-
sidir (D6nmez, 2022:77). Ancak Kog, Nazariyat itibariyle, “sonsuz cizgiyi”, “cev-
her” olarak géremeyecegimizi belirtir. Ctinkti cevherde buyuk veya ktctk bu-
lunmaz. O artik 6l¢ti kaydindan, ratio/oranlama kaydindan c¢cikmistir. Seyret-
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mek de bodyle bir irrasyonel/dlctilemez durumdur. Kisinin kendini, kendilik su-
uruna erisimini saglar ve acilip-kapanir. Bunlar bos ve muglak sézler gibi anla-
silabilecektir. Fakat Ko¢c’un “Nazari Musiki’nin Esaslar” kitabinda bu konudan
detaylica bahsedilmektedir. Musiki hep ara bir form goértilse de aslinda insanda
“medar-1 maiset motoru” musikidir. Suur ve egitim arasindaki siki iliskide mu-
siki-kendini duyma aktif roldedir. Ayn1 zamanda suur, zihin, biling, bellek, ha-
fiza bu kavramlar ayri anlamlarda olup ilgili noktalar1 “Nazariyat” eserlerinde
yansitilmaktadir. Dolayisiyla konumuz 6zelinde egitimin alfabesi “kavram diya-
lektigi” ve “metafizik” ile baslamalidir. Yoksa hakikat ile gerceklik arasinda, du-
yumsanan ile algilanan arasinda bir noktada bir kisir dongtide kalinacaktir.

Sonuc Yerine

Koc'un felsefesi, Bati medeniyetinin rasyonalite ve kurumsal tahakkii-
mune karsi, bireyin 6z0nt kesfetmesini ve Kelam'a bagl bir kimlik insa etme-
sini merkezine alir. Bunun tesisi icin ilkin bireyin rasyonel yetinin hikmunt
bir kenara birakarak “génul” yoluyla “déntiserek asma” ile asil 6zgurluigt ve
bilgeligi, elde edilmesi gerekmektedir. Anadolu'daki asli kimlik, Tiirkistan'dan
gelen kelam'dir. Egitim, bu Kelam'in géntilde Turkce soézle acilmas: suirecine
odaklanmalidir. Yani kavramlar ve bunlarin kékenine ulasilma cabas1 gosteril-
melidir. Ogrenme, pasif bir s6z nakli (degil, dildeki nesneyi kavrayarak “yeni
nesne tesisine” gitme eylemidir.

Kilise, yasalari ve onun uzantisi olan kurumlar, flahi olani ikame etme ve
bireyi “yiginsal bireye” dontistiirme tehlikesi tasir. Egitim, bireyin bu “esaretten
kurtulmasini” saglamalidir. Okullar bu bakimdan tek tiplesme ve yiginlasma
egilimindedir. Egitimin nihai hedefi, disklin beseri, ahlakli insan vasfina ulas-
tirmaktir. Bu bakimdan Turk egitim ve aile yapisinin bir “hafiza” tazelemeye
ihtiyaci bulunmaktadar.
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